ICEL Writer’s Guide
Notice that the thinker is thinking with his toes.  –Auguste Rodin, referring to his sculpture “The Thinker”
Renowned educator Jane Vella writes of this statement, “That is quantum thinking. I understand such thinking as the kind of perception that recognizes the connection of all things and the vitality of natural energy.”
 As we deal with the glut of information which assaults us from all sides, we must understand this connectedness and the way that everything influences everything else. We can no longer impart knowledge, as in rote learning. There’s just too much knowledge available. But we can help to provide a framework for thinking about the information our learners encounter. That’s the basis of ICEL’s approach to curriculum development.
In consultation during our formation stage, Dr. Vella explained her “Twelve Principles for Effective Adult Learning” for ICEL, helping us use the dialogue learning model for our life-on-life learning resources, which now include our iGuide curriculum. Here is a brief explanation of the principles:
· Needs assessment. The learners get to tell us what they want to learn. ICEL takes care of this through surveys, interviews, and evaluation comments.
· Safety in the environment and the process. We try to create a safe context for learning. That means we protect the learner’s information unless they authorize us to share it. We try not to criticize but instead edify and inform. We make sure the sequence is logical and the tasks are something they can do and be successful, yet challenged.
· Sound relationships. In our learning process, the relationships with ICEL usually take place via e-mail, but we make sure they are genuine caring relationships. We encourage interactions with other learners, whether local or at a distance via blogs, wikis, discussion boards, or e-mail.
· Sequence of content and reinforcement. That means we have a plan and stick to it.

· Praxis. This is one of those educational terms that describes a lot in just one word. It’s like practice, but it also involves reflection—thinking about what they’ve done, figuring out why we asked them to do it, and discovering how they can make it part of their own life and work.

· Respect for learners as decision makers. We need to give them options.

· Ideas, feelings, and actions. This speaks to the cognitive, affective, and psychomotor aspects of learning. We can’t just create learning tasks that require thought. There has to be emotion and movement woven in as well.

· Immediacy of learning. For ICEL, this means just-in-time learning. The materials should be readily accessible and immediately, or nearly so, applicable to the learner’s life and work—what they need when they need it.

· Clear roles and role development. This is more applicable to face-to-face learning situations, but we make sure not to ever seem like “experts” in anything, just facilitators to help the learner discover and construct what they want and need to learn, how they feel about it, and how they can use it.
· Teamwork. Whenever possible we include options for working in a small group or at least for discussing some of the topics with a colleague or via the Internet. 
· Engagement of the learners. The materials have to be clear and easy to use. And interesting! ICEL resources are relevant, accessible, and excellent.
· Accountability. This uses Vella’s signature question: How do they know they know? The final learning task is always the Capstone, a project that synthesizes the learning and demonstrates its application to the life and work of the learners. They know because they have just done it! Once they submit the Capstone, an ICEL staff member will respond and comment, and they will receive International Learning Units (www.learningunit.org)  for their efforts.
Using this background for our thought processes, we can proceed to the Seven Design Steps. These steps organize and inform the design and planning of the materials.

· Who. Obviously, this is to figure out the makeup of your audience. Be specific—the target helps to define the way you phrase your questions, but they are not the only users of the materials. We usually write for Southern Baptist cross-cultural missionaries who have a variety of backgrounds and interests and work in a team setting, but there may be other characteristics as well, such as parents of teenagers or single women or team leaders. 
· Why. Again obviously, the reason you are writing the materials. Most of the time this will definitely be obvious when you are assigned a particular topic or resource, but be sure to consider it and write the answer out so it is clear to you why you are writing.
· When. While this works best for face-to-face (f2f) learning, it’s also important to consider the expected times the learners will be engaged. Will it be a daily study, or will it take place over a weekend? Will they spend 20 minutes or 2 hours at a time?
· Where. Ditto. Imagine where your audience will be when they use the materials you write. Consider the conditions (e.g., electricity or not?) and pressing issues that might be factors in their study.
· What. This is the content. If you’re writing an iGuide, it’s what is contained in the book. If you are writing a course or a case study, it is the body of skills, knowledge, and/or attitudes you will convey. 
· What for. Now it gets harder. These are the achievement based objectives. “These materials are created to help the learner...” See the examples provided for some suggestions.
· How. This is the set of learning tasks and materials required. If you were starting from baseline you would also do the learning needs and resources assessment, but ICEL takes care of that for you. Read on for the further explanation.
Learning Tasks

I’ve used the term “learning task” twice now and you’re probably asking what’s that? Fair question. That’s another of Vella’s favorites. In Taking Learning to Task (Jossey-Bass, 2000) she writes, 
A learning task is a way to structure dialogue. It is an open question put to members of a small group, who have been given all the resources they need to respond. A learning task is a way of ensuring engagement of learners with the new content. (xiii) 
The design of a learning task must challenge learners cognitively and emotionally—and often challenge them to complete some psychomotor activity. (59-60)
Learning tasks should use open questions. A closed question is one which has a right answer, only requiring the learner to give back what they have been told. An open question asks for critical thinking, reflection, and creativity. It allows the learner to process the information and incorporate it into his context. With an open question, no response is wrong.
Learning tasks should also use strong, open verbs. There are two versions of Bloom’s Taxonomy as appendices to this document that will help you find the right kinds of words to use. You’ll notice that the first two levels, knowledge and comprehension, lend themselves to closed questions. We tend more toward the higher levels of analysis, synthesis, and evaluation, looking for evidence that they have reflected and processed the information, incorporating it into their own thought patterns—the praxis which we mentioned earlier.
Let’s look at an example. Click here to find an iGuide based on a case study written by LaNette Thompson. Read through it, comparing it with the elements and guidelines expressed above. Try to identify the principles and seven design steps. Some of them will be easy, but several are behind the scenes and will likely have to be assumed since they are not obvious. Once you finish, come back here to learn more about the process. If you are unable to access the example for some reason, contact susan@icelonline.com and request that it be sent to you.
Debrief

What did you notice that’s different from most study guides? Probably the style of the questions. These are examples of the open questions we always use. There is no exactly right answer, so the learner is free to construct his/her own meaning based on prior experience and the information presented. Many books that are published with study guides in the back have questions like “What does Romans 5:3-5 tell us about building character?” The author must have had a specific answer in mind when that question was formed. If he had only said something like “What evidence of character building as described in Romans 5:3-5 have you observed in a leader? Describe its impact on your life.” That would have been an open question! Certainly we can have something in mind, but the learners need to come up with answers that fit their own situations so the information will stick with them and become learning.
Could you tell for whom it was written? Can you tell why it was written? (Yes, these are closed questions!) What is the objective? Were you able to identify all the elements?
What’s missing? The Capstone. Because this is a case study, the entire piece is a capstone and all the answers are submitted to ICEL for review and comment. The same is true for a short article.
Do you have questions about this process? If there are parts you want to discuss or if you need more information, please contact susan@icelonline.com. 

Practice Session

Now it’s your turn. 
· Here you will find several articles from which to choose. 
· Select one and write an iGuide. Be sure to consider all the principles and use the 7 Design Steps. 
· When you’re satisfied with your work, e-mail it to susan@icelonline.com. Please put “Writer” at the beginning of the subject line (anything you choose after that is fine) and include your iGuide and your 7 Steps list. I’ll get back to you as soon as I can. 
· We want to make this a pleasant learning experience for you, too. When we are all satisfied with the iGuide it will be available for our learners to use. And we’ll send you a gift for helping out.
Again, if you have questions or need more information, please contact susan@icelonline.com. We look forward to hearing from you and reading your contribution to the ICEL curriculum.

Bloom's Taxonomy Verbs

When developing curriculum, keep this list of verbs nearby. It will help you determine the level of response you are seeking from your students.

	Knowledge
	Comprehension
	Application
	Analysis
	Synthesis
	Evaluation

	Count

Define

Describe

Draw

Find

Identify

Label

List

Match

Name

Quote

Recall

Recite

Sequence

Tell

Write
	Conclude Demonstrate 

Discuss 

Explain

Generalize

Identify

Illustrate

Interpret

Paraphrase

Predict

Report

Restate

Review

Summarize

Tell


	Apply

Change 

Choose

Compute

Dramatize

Interview

Prepare

Produce

Role-play

Select

Show

Transfer

Use


	Analyze

Characterize

Classify

Compare

Contrast

Debate

Deduce

Diagram

Differentiate

Discriminate

Distinguish

Examine

Outline

Relate

Research

Separate


	Compose

Construct

Create

Design

Develop

Integrate

Invent

Make

Organize

Perform

Plan

Produce

Propose

Rewrite


	Appraise
Argue
Assess
Choose
Conclude
Critique

Decide
Evaluate
Judge
Justify
Predict Prioritize
Prove
Rank
Rate
Select
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Notice the level numbers in the star. Each one points to the verbs that will help to elicit the desired type of response. The outer circle contains suggestions for activities to accomplish these responses. [image: image2.png]
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